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A group of 13 experts met at Unesco Housex y
ways of implementing the Recommendation con
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FOR -INTERNATIONAIL, UNDERSTANDING, CO-OPERATION AND PEACE
AND EDUCATION RELATING TO HUMAN RIGHTS AND FUNDAMENTAL FREEDOMS
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of a Mee 1ng of’ Experts held at Uneseo Housé
- 'Raris, 15- 19 March 1976 L.
Lo
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% INTRODUCTION . | ST

: e .
@15 to .19 March 1976 to consider
g Education’ for Internatlonal
ion and Peace and Educatlon.relatlng to Human Rights-and

Fundamental Freedoms, adopted by the General-Conference at its elghteenth ses51on.

This instrument, the 4ext of .which appears in An? §

"the Recommendsation orf i

[

2.

"I, is ‘referred to’ hereafter as
nternaxlonal education", or 51mply as "the Recommendatron.

-, - b )

adopted by the General Conference at its. elghteenth session in November 197h

The experts, who came from 13 Member States and who participdted in a prlvate
., capacity, are listed in
eficiaries of Unesco fellowshlps awarded in the freamework of the Associate Schools

Project and an auditor,.

3.

Annex II. Also attendlng were four observers, two benh

whose names dare also glven in Annex II.. . 6 ot

Th; meeting was opéned on behalf of -&he - D1rector-General by. Mr D.V. Irv1ne,

Chief of the Sectlon of Education’ for International Co-operation and Peace.
13_Mr Irvine stressed the 1mportance of the meeting as the first to be organlzed by

Unesco on the
Recommendatlon,,
bgen made by Urlesco ne

come to fruition. In t

1nstrument .on education’
while Unésco'h other” act
'effectlveness. These ag

Genersal Conference, at i
Unesco instrument in tHE
technical am practlcal
Recommendation would be
who are concerned with e
(1)

The term "infernati

a%\f’cat(lon ‘of the Recommendation.
recalled that a first attempt to pr

see especially pars

Tracing the background of the
eare such .an instrument -had
ly‘30 years earlier. This 1n1t1é& -venture, however, did not
:&r low1ng years, the idea of prepar;ng an 1nternatlonal
ntérnational understandlng Sllpped into the” background
fvities to promote such-education deveioped in vigour ‘and
t1v1t1es helped to build up a substantial body of ‘ideas,
ng.on ‘the objectives, content, methods and materials of -
.Egal understanding and respect of human ,rights. They’ .
: in and prov1de the -impetus -for the decision of the -
ts: seVenteenth session, to make a new effort to prepare a
S fleld.v In addltlon they provided mu the theoretlcal,
foundatlog for the Recommendation. Implementatlon of the
a*task ‘of "great magnltude requiring sustaﬂned effort by all
ducation, from the pollcy—maker to the 1nd1v1dual teacher.

'
onal educatlon

is employed in the Recommendatidn itself;
graph 1(b). ‘ '

&

.

The meeting was convened by the D1rector—GeneraJ.4n.purSuance of resolutlon 1.26

rd
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- What wasﬁyeeded, in fact ‘was a transformatlon of.educatldn First’steps-touards_
. 1mplementat10n had" alre;dy been taken in some Member' States. In conclusion, the
_ D1rector—General's proposals for future action by Unesco concerned with the' Recogﬂ
x -mendation?were® outl] - The- meétlng of expérts’ would help to 1ncreasevthe momenj,

tum and 1mpact of the movement for its 1mp}ementatlon.

‘ L. . 0 ‘! :
3 . ‘ ) .

S

'. L. At ghe openlng se551on the follow1ng offlcers -were electe&

. 7
- . . . .

-

Cy L Chalrman ‘ 5 T M. Dennls c.u. Okoro (ngerla) > o

-‘».‘ « N ° B , 3 sy .

‘ ~Vlde-Chalﬁman B . . Ms. EéthEr de Zavaleta (Argentlna) ‘ i
Rapporteur : //’ Mr. P.K. C Mllllnsa(Unlted Klngdom) i~“}

5. The main worklng document was the' Recommendatlon 1tself.y 1n addltlon, the -
‘experts were prov1ded with' a dlscuss1on guide,“papers " presentlng prellmlnary

M 'vcomments'p{ pared 1n advance by’ some of the partlclpants %nd a number of reference o
documents ( '

. /“' ) 4
’ <« @ ¥ hd . ® Lo " N .
EEE N 3 < v : . . o . £

6. The first day of thé meetlng was_devoted. to a general d;scuss;on" Thereafter,
- attentlon was given' to 1mplementatlon of the. Recommendatlon in varlous ‘areas

"of -education - prlmary, secondary and hlgher,educatlon .and out—of-sch001 lucation

for ydung people and adults - and to educatlonal equi ent and materlals, eduqa-

tional research, natlonal action and 1ntern tional co-openatlon. ‘The EXpert\

confided to the Secretarlat the task of pre aring the final text of .thé- report

' prlnblpally on the basis of .the draft prep d by. the Rapporteur and d}scussed "in

. T part at the last session. The final -report the meetlng, as approved subsequently

: by ‘the- Chalrman and the Rapporteur, fo;lowg While it:reflects the, views expressed
. in the coyrse of discussi , thls ‘does nots ce!harlly mean_ that .all the ideas and.

suggestlons presented in it wére supporte%ﬂ% %ach 1nd1v1dual part1c1pant

~
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5oL ) Among the» ‘reference documents was the report’ of & meeting of experts on educa-
Ctien . 1nternatlonal understandlng and péace, with particular reference to

moral qblVlc education, ¢onvened by Hpeico in 1970 (document ED/MD/l?)
THe ' suggestlons qu conclusions of thls earlier meeting were in generalenddrsed -
by part1c1pants 1n the: meetlng onfthe Recommﬁndatlon. : A
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"I, GeneraleObLérVations

" ."’\“J ,. . :i

. v Significance of the Recommendation . g
"1, * The Recommendation is a strateglc st¥tement of the highest%gmpo;tance.“ It is

‘ unlque among 1nternatlonal 1nstgume ts on education in that it goes much farther:

" than any other in asserting that eﬁucatl n on human rights must be a vital "and inte-
Jkral part of 1nternatlonal edqutlon.' It also hlaces strong empha51s on active '
part1c1patlon by. 1nd1v1duals ~local groups and communities in efforts to deal with
global problems " In every fleld and at..all levels of'educatlon it will serve as a*
leg1t1m121ng force ‘for 1ntens1fmed actlon to develop 1nternatlonal educatlon.-

14

Py - ; B . . t .
B . 5 . °
[N

. Termlnologx oL - a3 , - _t. : o, :
. 2. Th phrase "international education" (see Reéommendatlon paragraph 1(b)) should
e “be on51dered to embrace the entire range of the Recommendation's concerns and
' to cover &8s well the meanings associated with ‘such terms as "development education" *
and "global edudation" which have come -into use in recert years. :It-would be advan- ,
tageous i ! 1nternatlonal education" o%_lts equlvalent 1n other- languages could be
used in the sense in all Member States. e
- Some factors bearigg on implementationtg
P

- 7

3. Certain general conditions or c1rcumstances may favour or 1mpede application of
the Recommendatlon. ' ¥ ¢

.

4. National policy, as represented»by, for example, & nation's constitution and
educational legislation, obviously will have di'rect and important effects on
implementation of the Recommendation. In some Member States, natlonFl policy reflects
pr1nc1ples that are set out in the Recommendation and th}s will favoer its implemen- °
tation. Of prlme importance for the development of 1nternatlonal eéucatlon are T

equality of educational opportunity for all, regardless of race or national origin,

sex, religjon, social dr material status; free and compulsory priméry and secondary

education; ,a language or languages of instruction commonly understood .and used by .,
;students,( ) and a humanistic approach in educatlon. § : s ‘

~
1

o

5. Implementatlon of the Recommendation will stand a greater chance of success when.
/ . pollcy—maklng and policy-implementing agencies and institutions have dovetailed
' their planning strategles, so that government departments, National Commissions for
.Unesco, regional or State educational authorltles, teacher—tralnlng 1nst1tut10ns,
teachers' associations,  schbols and school services, non-governmental organlzatlons,

labeur unions, the ‘mass media and rellglous 1nst1tutlons are 1nvolved in co~operative
'1nterrelated ventures.

6. Among the obstacles to international understanding and realization -of the prin-

- ciples of human rights are sueh problems as those mentioned in paragraph’ 6 of -

* the Recommendatio war for purposes of. expan51on, aggression .and domlnatlon, .

colonialidm and neo—colonlallsm, racialism, fasclsm, apartheid and ideologies whie
. breed national and racial-hatred. Internationial education, as dis stated in the J%: % °
Recommend&tion itself, should contribute to the struggle against these evils. Thelﬁﬁ P

.
. \

Q (i)‘ The. teTm students is used 1n this report to denote.any one,
[ERJ!: ;{ rece1v1ng formal educatlon. oy 4 '
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need for international solidarity in solving such problems should be stressed, and
due attention should be given to recént'and'current 'nternq;ional action-to deal

with them, such’' as, for example, relevant -resolutions adopted by the United Nations

and other internationalorgénizat;ons,including those on peace, human rights, the

econonfic rights and duties of States, the new international economic order, and
racialism; progress in peaceful coexistence ang détente; new proposals on dis- .
armament; the Helsinki Conference-on European Security and Co—operatioE and other
significant events in.the domain ,of international relations. - -
T. -Internstional educatioh cam be developed in different ways.” For example, in
— some, countries - perhaps especially newly-independent countries emerging fmom ‘
colonial domination - there :i% & need to strengthen the sense of national identity ’
and unity. Emphasis must therefore be placed on education concerning national,
social and political structures, culture and history. Just the opposite may be true
in other countries. One aim may be to foster .communication and ‘mutual respect -
between different cultural.groups of the nation.. The study of local and natjonal
problems ¥an lead on to 'an examination of the’international dimensions of the same
or similar questions. It i$ important in any case that "international education
should be linked to community issues and national realities.

8. The weskness of'inteﬂi@tional education in many countries and the difficulties
- . >

of rernforcing'1tvwithin‘the existing structures and programmes indicate that “
.o fully effective application of the Recommendation may- in numerous instances‘depend

upon overall educational reforms, - S

:

-

.

II. Pre-Primary, Primary and Secondary “Education .
o ) - LT . : e R

General observations . @ . o L e

9. The effectiveness of international education :dn: promoting internationgl under=.

H ~ standing, co-operation, peace and human righté=a¢rives to a large extent from
.the climate of life in the school. It shoq%d befgﬁﬁducive to ‘the growth,/of under-
standing and respect for all peoplés; & greater sénse of responsibility toward less
privileged groups of people or'countries : jconviction that it is necessary to. /
ensure equal rights for all; the acqui Fon- of analytié skills needefl for problem~
solving and rational decision-meking; - Qe participation in the affairs of school
and society; and a spirit of co-operatT9Wf . - /

[
o/
.

10. The objectives of international education should permeate the/éntire curriculum
 and not merely form part-of on€ or two courses in the field of history and
civic. education,.as has often been the case. All disciplihes, including mathematics,
scieénce and physics, as well as many combinations of disciplines, can make a sig-
nificant contribution. The possibilities of such contributions should be assessed
with a view to furthering the, aims of the Recommendation. ' It is important to employ
appropriate.teaching‘methodg and techniques (such as problem-eoriented approaches,
group dynamics, etcr)whigp'will help students underStand.thevworld eround them. In * °
addition, if the school is to prepare. students to;ﬁséume their responsibilitids at
the local, national and internapiqnal levels, it should provide them with oppor-
tunities foractiveparticipation through such means| as free,discussion inthe classroom
andactiveinvolvement in improving*the*well—being T the school and the ¢community.
y . ' ‘ g
11. Many tedchers are concerned sbout the possible conflict between the notion of .
‘solidarity, which.is an essential factor in chltivating the spirit of inter-
national understanding, and that of competition, which is inherent, in the examination
system on which most .sehool programmes are based. Examinations émg\still often the
only méans used to evaluate students' knowledge anft progress. Consequently, teachers,
(étudsnts and parents tend to consider %?y learning| activity which is not subject to' ’




» examination as being irrelevant or of low prlorlty. For thls reason‘many ‘educators

‘ feel that international.educgtion will be furthered if its subJect—matter 1s intluded

_in examlnatlons, partlcularly ﬁhose lead1ng to certlflcateS, dlplomas and degrees.

1

T l2, ‘It has been observed' that there is sometlmes an imbalance in the proportlon of

R men and women teachers at the varlous levels of education. -In many instances

- most teachers at the prlmary level are women and at the secondary and hlgher level
-are.men. This situation may have undesirgble effects. For example, rtmaystrengthen
gmong chlldren stereotyped ideas about the respectlve rdles of men afd women in
"soc1ety. In addition, psychologlcal problems may be genérated in some children who
are. almost exclusively in contact with women and their values in the early stages of
'llfe and education 'and w1th men and their values at later stages. International
- education and educatien in general would beneflt‘figﬂﬁa balanced distribution of men
and women teachers gt all levels.k' - : '

-
e

13. The quality of the’home/school relationship is of great significance for inter-
national education. Efforts should be made to ensure that it is a positive
relationship in which parents mlght develop an interest 1n the aims of international
education through the experlence of their children. Ways should be sought to . -« .
strengthen parental particip tlon in. school programmes of international educatlon. . j

14, Internatlonal questlons should be dealt with in a splrlt of realism. In teacn~ 4
— ing sbout the United Nations and 1ts Specialized Agencies, for example, the
limitations -as well as the strengths of these internatio al organlzatlons should be
examined objedtively. Over-idealization often leads to exaggerated expectations and
" ultimately, when such expectatlons are inevitably dlsappOlnted to disillysionment
with these imnstitutions and their efforts. Particular’ problems in this respect are
posed by education coricerning the fundamental principles of human rights, the spproach
to which should be flrmiy based on factual knowledge and real situations and which '
should call 1nto play a variety- of analytlcal skills.
15. Another drea which deserves speclal attention is that of education for peace. ‘ !
Althougll in some countries it is an integral part of school programmes and ‘
presents no special problems, Ln others it has been observed that students are un-
“certain about the doncept of peace. Their images of war, on the other hand, are
specific and concrete. In these instances it is necessary to develop teaching
methods whi'ch will make the meaning of peace clear and vivid. 1In partlcular weys
"should be found to convey effectively that the goal to be attalned is not merely
an avoidance of war but rather the achievement of a Just and universal peace based
on recognltlon of the équal r1ghts of natlons and peoples.,
16. The teaching of modern languages c be especlally important in international
education.  'In' addition to the teaching of the mother tongue, moye schools
should prozidegzgpdents with the opportuhity to learn-ene or more languages, partf;
‘cullrly langua of wide international communicatian. *Language courses should be.
designed not .only to develop prof1c1ency in llngulstlc skills but algo to provide 8
broader knowledge and understandlng of the tradltlons, culture and way of life of
‘-the peoples dhose language 1s be1ng studled. . ‘ Gy . '
17. ‘Much 1nterest1ng and effective work is ‘already being done in internsatio al
» education. In a great many countries, however, only a mlnorlty of students, :
teachers, lecturers,lnspectors and administrators are 1nvolved " There may be a risk
* that this mlnorlty mey become & separate "in-group" practlslng its own~-form of 1\.
élitism, with a w1den1ng gap between it and an 1nd1fferent or even hostile majority.
A possible further difficulty .is to determine what .eyen-such a mlnorlty can’ be
expected to accompl{sh within an educational $ystem which may: stregs, or even over-
‘ _stress, the acquisition of kno ledge and other skills leadlng to diplomas or other /
Q certlflcatlon, and whlch ig itfelf but one part of & society conditioned by the :

ERIC T R .
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"1nterplay of economlc, env1ronmental and polltlcal forces. The attitude of students,
teachers and'parents may be that anything which does not heip the student through

: examlnatlons and improve his employment prospects is a waste of tlme. ."In these cqgn-
ditions it is hard for the mlnorltyJJ1the vanguard to feel. secure,to establlsh con~ &~
tlnultycof effort and to make much 1ast1ng headway. A Cw .. -

4

Pre-school educatlon vy . o a ’ .

' . v * N . . . R ¥

« 18. Research Lndlcates that many endurlng attitudes are formed in the flrst flve
' yebrs ‘of the child's ex1stence ' Pre-school education within the*famlly as well
as in such pre-school educatlonal establlshments ag the klndergarten can therefore - s
i be of prime importance in furtherlng the aims of 1nternatlonal education. Essentlalkm
" 'what is needed-at the pre-school level is a stimulating environment for' h&althy soc1al
-and emotio growth in whlch children can l€arn to live harmonlously togethey- ang
‘can acquire basic attltudes of emphaty, solidarity and co-operativeness befpre the
educational .accent shlfts, at the prlmary level to the formael aequisition of jearn&ng
skidls. - ' . s . . RN
. B . Ty, \.- B .
19._ The influence of figures of authority; usublly the parents, is decisive at thjsam
.~ stage in forming the child's outlook. Thug, as stated in paragraph 2Lk of thee
Recommendation, the attitudes  of parents are an ssentlal factor in the education of
childtren -&and special attention should be. glven(to the preparatlon ofgparents Tor
their rdle in pre-school education. In an ever—lncreas1ng number of countrigs the -.
influence Qf television is also.very strong. Figuratively speaking, .television may
in fact be the only "parent" at home mwéh .of the time. While it can have 'a negative
effect - for example, by the constant portrayal of violence ‘or the perpetuatlon of
undeslrable national and ethnic stereotypes -"its poteutial for good .is almost limit-
less, as the educational television programmes of some - countries have demonstrated.

-

‘26.' In addltlon to the part it plays. in personallty development and the ‘inculcation

N

\ of fundamental values, pre-school '‘education can also help children to-gain >

experience in- conf11ct—resodutlon and problem—solv1ng. It is self-evident that ‘Y.
constructive experlence of thls kind at an early age is a useful preparation for - )
participation in confllct—resolutlon and problem-solving at later,stages ‘and ‘at. other

7levels. : : 1
2l. As to spec1f1c content, one of the chief centres of interest at the pre—school

' level can be ap. introduction to the lives of children in other countries. .
Learnlng through storles, picture hooks, songs and the like can be enhénced by -
exchanges of messages and materials with schools in other countries and observ&nce
of such world events 8s International Children's Day whlch w111 help to develop a
sense of solldarlty w1th children of other lands.

_ Prlmary educatlon T g

22. As pre—school educatlontls 1nst1tutlonallzed and generally avallhble ‘only in the .

developed countries, it is all the more imperative to ensure*that the founda-
tions of internatiomal understanding and respeft for human rights are firmly laid at
the primary level. The importance of whatlls one- ‘at this stage is further increased
by the fact that many of the world's children receive no other formal education and
that many of them do not even complete their prlmary education.

e . [} ¢ :
23. Each school dldélpllne, and many comblnatlons of d1sc1p11nes, can ma%e an appro—‘f'

priate contribution. Since it is often the.case that many and not infrequently

. all subJects are taught by one teacher, the-ability_of that person .,to interpret the

curriculum in the 1ight
- fore sufficient flexibi’
tions by the teacher and actlve partlclpatlon by - students. ‘ -

~intermational. educatlon is of ¢rucial importance. Thére-=

of currlcula and ‘syllabuses is necessary\hq permit innov;—\
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: Secondary education T Y,

. T \
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-

- 2h. The primary stage is particularly su1table for .fostering "understanding and

5+ "respect* for all peoples, their cultures, civilizatidng, values and ways of life,
including domestic ethnic cultures and .cultures of other: natlons" (Recommendatlon,,
pgragraph 4Ib)) It has already been noted that many life-long attitudes are shaped
‘ih tpe early years of chlldhood. Negative oxr hostile attitudes. tokards other .cul-
or racial groups may alteady have taken root by the tlne the child enters the

-aprlmary school. One task may therefore be to counteract such attitudes' through pro-

grammes dealing w1th other pedples and culturés. It. 1s‘1mportant not to over-’
emphasize the merely curious, quaint or exotic; instead, stress should be laid on.

the common realities of life and of .the human situation. . For this .purpose there is .2
‘a-marked neéd for such suitable readlng materials as collections. of well-illustrated
stories aboyt the life.of children in'different countries to be ‘more w1dely available
than- at present. The production of, materlals of this kind is & task in wh1ch-Bnescos 3
assistance would be useful. ‘

«
a

25. ‘The basic concepts with which the Recommendatlon *is concerned - for example,
international co-operation, peace, human r1ghts, solldar1ty -~ can be ‘presented
"and ‘interpreted in understandablé terms at the pr1mary level. Puplls should also
learn of the existence of such 1nternat10nal 1nstruments as .the United Nations
Charter, the Un1versa Declaration of Human Rights, the Covenants on Human Rights and
the Internatlonal CotiNention on the Elimination of all Forms' of Racial Discriminatiomn -«
The cpntent of, these ocuments can bewwoven into teaching in many weys. The basic

’;;deas, however, need to be translated into terms that are within the intellectual

and affective grasp of puplls through sound pedagoglcal approaches.

ﬁ

_ 2ﬁ< As far as poss1ble qpncepts should be linked to the. chlldren s own smtuatlon,

exper1ence and env1ronment For. example, with a view to creatlng avereness of
"the ‘increasing global 1nterdependence bet'ween nations and peoples" (Recommendation,
paragraph 4(c)), teachers can draw. attention to faimiliar raw materials 'or manufac-
tured. products wh1ch are of forelgn origin. This approach may be used to 1llustrate
global relat10nsh1ps and the worﬁlngs of world trade and also to serve as the point
of departure for the study of other countr1es and cultures.

. - . o
R . «'.: . . .
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27. ..Learning is cumulative, and international education at the secondary level _

' should bujild upon ithat carried out at the ‘primary -level. At this stage the
'curr1culum offprs a- wider range of possibilitiés. Cognltlve aspects of 1nternatlona1
education canfbe treated Wwith greater soph1st1cat10n.' At the same'time, affectlve
‘aspects shouyd not be neglected, as students are usually at a stage of- development
when they ar partlcularly sens1t1ve to eth1cal values. ~

a0 =" . . . L d

28. In most countries studentsg at the secondary level are made further aware of
" their national §}v1c responsibilities. As tHE gfeat majority do not continue
)thelr formel education beyond this stage, it is important that they glso be prepared
for their international civic responsibilities. This cannot be done s1mp by offer. .
ing. short courses on current events. and“world problems.  As at the prim level
-the principles of 1nternatlonal education should permeate the entire curriculum, w1th
each discipline maklng a contrlbuflon. As far as posslble, the programme should,be - |-
linked to the life, work and problems of.the commdh&ty -~ in particular torthose B B

- problems. Wthh have a global dlmenslon and offer opportun1t1es for 1nter—culture

education. ' C .
29:- As at the: pr1mary level the\Eeneral cllmate of the school is an 1mpbrtant

- .factor in 1nternat10nal educatlon. It is ess'entipl tS‘develop participatory
modes of education-in the classroom, school and <¢omi 1ty.  If students are later

-,‘to discharge effectively their local, national and i ternatlonal civic resﬂanlbll—

;1t1es they need to acqulre relevant, experlence throu

- active part1c1patlon. -In the
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classroom,’ for example, less emphaéis'mightfbe placed on teacher-directed work snd ° .
" -‘more on open’discussions and dialogues between the teacheg and students. . The:
creation of student couneils, with students electing representatives who are en-
brusted with tpe responsibility of examining school affairs and orgenizing student - /
factivities, cén be éffective in providing gxpé;rgntefih participation. ‘Community- -
oriented programmes -~ for example, to assist minority ‘groups, the elderly or migrant
. wofkers_—.would.berndt;thé\gtuden?s to play an active rdle in improving the well- ~
being of the community. In some countries, students spend a certain amount of time
working in the fields or factories’, thereby not only contributing to the social and
‘economic'dévelopment of their.communities but also learning by direct experience the
meaning and value of labour%";-h, ~ - o - 4 .

. _:'},ﬁ.

. e

1

30. By its very nature, intéawghtional e€ducation involves treatment of political and = -
ideological questions. In many conﬁtfies'@eachers areryary of doinq@this,. .
fearing that it may become & form of indoctrination. Guaragtees against such a !

" development should be created. For.example, .szl.\dent;‘ s}_xou?_& learn more sbout 4if-
ferent socio-political system¢ so that they might, on the one hand, understand . 7
better the complexity of‘interhationalTrelqtionﬁ and, on the other, be in a better
position to make inf_rméd political choices and decisi@ns. . Unesco might assist by
helping in the preparation of teaching materials on issues with difficult political
implications. On such issues, all governments gave policies, and students can
examine the policies of their gpvernment concerbing them, as well as the gppsition
takent by political parties, labour unions, churches and other institutions of their

" soclety. More attention should be given, in particular to the problem of armaments,
since it\is closelyfﬁelated to the maintenance of peace and to the establishment of
a new economic or@eglﬁgﬁuch.aspects as the armédments industry”and-race., disarmament

.~ and- arms control gﬁoglgﬁbp examined. Students\should also learn about recent. and

- current international-action to the aims of thé Recommendation, Buch as the deVelopg
ments referred to in paragrapi 6, examining thd various sides of controversial
issues and objectively analysing information concerning them as & means of arriving

*...at conclusions. : ' o :

, 31. One problem, of coursé,ﬁisfto_find wayslﬁf'fiﬁtigg/sﬁih teaching intb théd
) , Syllebus. While a certain ‘stability in school p ogrammeslgﬁq;éyllabuseS-ié
". needed and curricula canriot-be frequently chariged, nevertheless perfinent content
" can be“iﬁzioduceQ'as_and when they are revised. . In gene}al,_however, secondary

-

school curd¥ieula already offer many opportuniities for teaching about tke contemporary
- -world.. T
' languages, civics and’ social studies are well: known. ' Other courses can also serve
as vehicles for international educatjon, anf among these, particular attention might
“be given to the potentialities of ‘mathematics, physics and chemistry, all of which
\ have a direct relation tb technological development in general and the problem of
arpements in particular. Home economics and heélth education provide occasions fdr
dealing with ‘such matfers as the world problems of food, nutrition and opulation.
The expregsive arts - music,: dance, dramsf, handicrafts, painting aqg drawing and A
physical education -not only present opportunities for students of all abilities to
deVelop and demonstrate their-creative skills bpt also provide a good basis for
learning about -other cultures. Moregver, by helping to redress the balance in
schools *where cognitive goals are heavily emphasized, they may also serve to mitigate
the frustration and possible aggressivity of the less gifted. Activities in these
fields, in addition, can lead to internafional exchanges and contacts - for example,
international arts festivals, contests ‘and sports-events of various kinds. Such
undertakings , and in particular sports events, should be condicted without excessive
emphasis on competitiveness. - o h IR -

"possibilities presented by such courses athigpor&; geography , modern

- ’
. ?
.

N
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\33. Experience shows that these difficulties can

-'sity and might have as d central theme prbgﬁéés

.necgssary skill to select the most appropriate and\meke the best use of them.
L . : o 3

'\\. . . . . . B

32.” Again, what is)called for is a flexible approach to the orgapization ‘émd inter-
pretation.of the currfieulum. For several| reasons, this may not be easy to -

achieve. The fact that mich specialift teaching takes pldce’'in secondary education’

promotes compartmentalized course andafhbjectamattér tbooks are often out of

e nQt all teachers have the .

date, and even if other suitable materials are avayla

e overcome. For example, iqter—
. disciplinary teams of tgachers can be formed fo:work out an integrated pro-

gramme . Through” wprkshops and seminars nev materials and methodolegy can be

developed. ' Full use can be made of the information and materials emanating from the

mass pedia and from the organizations of the United Nations system.

. . . R . : :
3k. Consideration should be.given to t@ﬁgggﬁsiyility of introducing a course on the

’ his%ory of human civilizations. Unelcbjfgéht_assist in the production of -
materials for such a course, which would illﬂéﬁ%;ﬁbg;he principle of unity in diver-

Wards realization of The principles

of human rights. : ~ R

> - o ~ . .
\ ' )
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.35. Speclgl efforts should be made to strengthen international education in pre- //

vocation d technical education at th§~secoﬁdary.level, Comparatively little

"has been done in this area, which is increasing ip importance as the numbers of

vocational and technical institutions growv.

~

III. Tegéher Pfeparation S - -

36. As the success of international education dépénds lafgely on the quality of

e teaching, priority sheuld be given to teacher ‘education in Blanning policies to

strengthen international education in school systems. Member States should carry
out a thorough.assessment of their tedacher-training programmes in respect of inter-
national education and take appropriate steps to strengthen them in this regard.
Teacher éducation should be a career—longvgfbcess, embracing initial training and

" in-service studies in a process of .continually renewed professional and personal -
i development. ~ L : S ‘ B '

37. In many cotntries, the preparation of teachers is a partfo{-higher education.,
.Both 'initial training and in-service studies at this level “will profit from the
point of view of international education if the faculty of édﬁcation,-other faculties
of the university and other educational institutions collaborate closely in teacher-
preparation programmes . Al1l future and.in—éervice teachers should be made *avare of
the rdles that their disciplines can play in support of international understanding.

38. The importance of teaching at all levels about. world problems, international .
relations and recent internaticnal, developments which are likely to be the sub-
jects of discussiofi’at international forums for years to come, has glready been
strgsg%gf(sée paragraphs ‘6. and 30). Consequently, it is essential that teachers be
given'@pportunitiés to acquire the nowledge and skills required to deal With this'

-sﬁbjecﬁ-maE}er in their work. ~ o

. N . L,
Pre-service training . ' . : s

o« - . ) . s ,

° . a

'39. .Special attention should be given to reinforcing the contribytion of teéacher

trainérs to international education. Much’ will depend on their ability and
willingness”to_rethink the relevance of international education to their work and to
undertake reorientation programmes. If teacher-trainers are to impart the principles
T the Recommendqtion to others they themSelves.should have respect for people of
' N ) g '
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' other countries; be sensitive to the significance of other ciltures; have a broad -

knowledge of child ,psychelogy and grpup,dynamics, and be proflclent in ipnovatory. -
learpning methods de51gned to promote actlve student participation. In most coun-
trieg, few teachers heve been trained to treat political and ideological questions °
in't spirit of paragraph 30 of this report.and there are insufficient members of
staff in secondary. schools qual;fled to show the 1ncreas1ngly 1mportant pontrlbutlon
of economics.

A} ‘ ~ . i
hOT Internatlonal education w1ll best flourish.in those colleges and 1nstitutions s
' of hlgher learning which have esteblished a unified- communlty of staff and

'students and which are putting 1nto,act10n ‘principles which will bind them -together.

Among these are respect for the child, and understanding of the needs of’ the child
and a w1lllngness to serve the communlty. At all levels of education right. relation-
shlps between staff and students are of parsmount importance. Students.need to take

‘ ot%ve part in learning and\ig.declslon-maklng and to be given - genurne freedom to
mature.

" - ) » .

. v
- -

tion will not only sharpen the puplls' and students' abilities analyse and

L1. The .teaching technlques suggested in the sectlons on.prlmary aq%é:eéondary gduca,

'.solve;problems, meke objective value ju enments’ and acquite experience) in® partici-

pation, but w1ll also bring the student.g&nd teacher close? together and provide cond1-
tlons in which ‘all they learn and evolve t gether.

42, In multi-ethnic societies teacher—tralnlng institutes should draw students from
the various ethnic groups. Such & practice will not only enrich the 1ife of
the college but will alsot cultivate a greater understandlqg,,respect and apprecia-
tlon of other members of soclety and other culturesv, In. hre §Onnex1on, it should
be recalled that the Recommendat@bn hss not only 1r}terna§1 ,Ibut also 1nter— s
cultura'l and inter-group implicétions. uuﬂ ""5"* iR 2
h§ . In- many countrles,the currlcufhm of teacher-tralnlngflnst1tut1ons is being
revised. Where this process is going. ferward, it may offer a godd, opporturity .
.to introduce or strengthen the international content of programmes., All students
should have. posslﬂllxtles for learning the concepts, “content and methods of inhter-
snational education through their regular academic and professlonal studies. In
addltlon, more intensive training should be offered to those who wlsh to specialize
in this field. It would be useful if teacher—certlflcatlon requirementd cbuld ”
1nclude preparation for work in international education.

\ *
L4, In an effort to help: future teachers learn more asbout other peoples, cultures
and systems of educatlon, tralnlng institutiens should provide, whenever

p0351ble, opportunltles for students to teke part in study v1s1ts to other countrles,
/ . : A

In'§erv1ce tralnlng o , '
) . l . . ) N . .

LS. The prectlves 0 in-service teacher tralnlng vary from country to~country in
accordancé with' needs. For example, in those countries where there is a dearth

of teachers and resources and facilities are insufficient for adequate training,
teachlngaposts, particularly at the primary level, are often filled by people who ®
have had llttle formal training. In such instances, the aim of in-service training
is malnly to’ ralse the general level. of profesgional coﬁpetence as rapidly as L
possible. In some other countries & decline in\populatlon growth. has.led to a ﬂl
reduction in the numbers of children, an& hente to ‘& decresse in new teachlng posi
“tions. As a consequence fever' young teachers are coming into the profession with
up-to~-date tralnlng. In this situation, in-service programmes have & particular
value as & méars of renovating the methods and content qf teachlng. Much can be

done through them to further. the alms of the, Recommendatlon. ’

S | o I -
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Y L6, In—serv1ce programmes 8hould be- developed whach will enablé practising,
N teachers to o e < e ’ e o
FRIET acqulre a greater unlerstandmﬂg of 1nternatlonal educatibn and of major

-documents pe ainlng to 1t - ‘
EE ,

‘é

.\~ know where to obtain materials for.use in internationAl education;
. ‘ ..f © s
. b léarn-héw to exercise discrimination in ‘the qﬁaluatlon, selectlon and
- presentatlon of materlals, : ‘ w

B adgpt such’°materials to spec1f1c needs and.:yhen_necessaﬁyﬂ to,deVise their

. Q\ own materials; o .
- » - : '.’
P develop the skills needed fo involve school’ students in act1ve part1c1pat10n :
" in 1;>rn1ng experlences, .

¢ : g . .
gain gn‘ﬁter 1ns1ght 1nto the processes of thelr professlonal and persohal
development . .

-
Y

L. fIn—servlce tralnlng programmes 1in ;nternatlonal education can take a varlety
of forms, ‘In some countrles, teachers are granted 'sabbatical leaves or a
certain number of days or weeks each year to take part in organized programmes of
shady or carry out personal research. Those who have had such experlence in inter- .
. national eBucation can share’their ideas and skllls with colleagues. in the same .
instltutlon.' Local, national and international workshops and seminars have also - '
proved to be valuable. Correspondence courses represenb a possibility which has -
been little exploited in thls(fleld R . ;
' 48, Some schools are becomlng 1ncrea91ngly aware of the value of developing the1r,
' own in-service studies and of assoc1at1ng specialists from’ teacher—tralnlng
institutes .and other competent pgegcles and orgsnizations wlth,thelr programmes.,
\ LA S =N ' *
49.. It would be useful to € v"aﬁl 8H research and adv1sory]centres whose obJectlve
; _wauld be to ‘assist: teacﬁgrsf &@on their request, in the fleld of internhational -
educktion. These centres coulQ rerider a-number of valuable serv1ces - For example,
they could: C, S . . - . '
S s o - \
help teachert select materials that are alread?"avallablé'and gulde them in
using them; C . . ’

. ¢ T, 17 o .
- nﬁ M
produce teaching models whlch teachers could ‘adapt to- the1r partlcular needs,
[

dev1se new teachlng techniques . and methods; .1m': L f o ' -
Help teachers improve their knowiedge,of:Specificiﬁorld events or issues; and
N - ? ! -
offer guldance on how to 1nvolve the school more actlvely in the llfe of the"‘
communlty Y -

Y -~

/ : ‘ ’
50. .Due attentlon ‘Should be given to the 1n—serv1ce tralnlng o} young. -teachers so
that they can put into pr/ctlce the aims of 1nternat10nal education from the
outset bﬁ their careers. . It would also be useful t4 arrange courses for school
inspectors and head teachers since thezlntroductlon of 1nternatlonal education ¢

by

generally depends oh the1r co—operatlon, understandlng apnd leadershlp, “w 7

'11:! ; . R a "\ A -’1~
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~;'51’ ‘As an 1ntrddnpﬁlon to th1s sectlon 1t is appropriate td recall a statement - by
, the earller meetlngdof experts of educatlon for int ional understandlng
S ;and peace w1th speclal~reference to moral and civic educatiolN "In view of the
" nature and*obJeetlveé and mlsslons of hlgher education in. relafion to contemporary
world probiems, the,urgency of promoting 1nternat10nal ‘understanding at this level
is keenly felt. 4n examlnat;on of the. development of}hlgher education- relatxpg to
1nternat10nal understandlng is espec1ally important because of thé place which it
enjoys -in " the” ‘contemporary.world. It is by its naturé, in most countries, the
Nt pace-setter for the entire educational process because it is the highest level to
~ - which all other levels .are preparatory. It is generally the highest level for the
° -educatlon of persons who will carry major responsibilities 1n government and in
Co other leadership: roles., It is here also that speclal preparatlon is provided for
- & wide range of profésslons, including the mass med1a'_adult educatlon, etc. ' :
Ly *ngher edupatlon*prov1des the preferred setting for research in the. natural and -
. social sq;ences and in the humanltles. Especially it the natural sciences great
;cj ‘progress has beeén made 1n ach1ev1ng transnational co-operatlon and thereby, _
, ;[; 1nd1rectly, 1n'promot1ng 1nternatlonal communication. and understandlng. It is the
BT pr1n01pal link for each nation ' _with intellectual leadership throughout the world
PR but riore" than thls, h1gher education seems to be the- -only unlversally-orlented ’

BN educatlenal resource.;found in the nations of the contemporary world commgunity to
’?'}ﬂf whlch mankind can look for leadershlp in speedlng the advancement of international ° i‘
P understandlng to guide government pollqy"- k L :
'ii,.: 52, Instltutlons -of - h1gher educatlon in many countries haie more autonomv tran
,'x¥{fﬁyf institutions at lower levels and thus more freedém- ‘and breader poss1b111t1es
- - for 1nnovatlon. Moreover, in a good many countrles they.are evolv1ng as a conse— .
: quénce of ‘the restructurlng of this peart of the educatlonal ‘system, and new re--
latlonshlps between institutions mre becomlng pos51ble. These circumstances could
be propltlous for the developmentsof 1nternat10nal educatlon. C
'53. In. relnfor01ng the 1nternatlonal components of their programmes at both under-
) graduate and graduate levels, 1nst1tutlons of higher: learnlng mlght consider
the-follow1ng suggestlons4 o . S ' £
1nternatlonal'educat10n should be regarded as an approprlate area fo free
ingiiry and research, with partlcular emphasis on stud1es of human rights and
-'of methods of teachlng about them,'_ v : . e
'f;}M L clnterdlsclpllnary approaches 1n international educatlon should be further
R ;explored and developed ‘ :
: programmes of 1nternat;onal educatlgn which will réach all students regardless
. 'of their speclallzatlon should be organlzed LT et
- g teaching methods whlch encourage the active" partlclpatlon of’ students (e gy -

_problempsolv1ng approaches and d1scusslon methods ) -should be stressed, so that
‘the rlgld formal1ty of the tradltlonal lecture ceasSes to be the norm; ‘

a

e the presence of’ students and staff from’~ a varbety of countr1es should be
- Vg:encouraged : T . ‘ - - oo T

:fthe appllcatlon of technologlcal studles to the problems of develop1ng coun= . . .
,trJ.es should be actlvely pursued. ,,\_ i ) , _ .
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54, Neglect of teaching abo uman rights at the higher level has had the effect - -

of inhibiting thé development of .teaching on this subject at other levels.
This makes it all bﬁéfm@riﬂurgent that work in this'|field be intensified and
generalized at the higheg pjevel. For example, education about human rights should .-
i idg of the United Nations

kd

: ® - .
55. Teachers who have undertaken projects of éducation about human rights have
- often had difficulty in maintaining their students' interest in the subject if
a too abstract approach has been employed. One way of sustaining interest is to
» * link‘the theme with the life.of the community and the nation as students themselves
have experienced it. For example, teachers.can help students: to determine what
their rights mean in practical terms, as this is not always:fully apparebt in constis
tutional and legal texts. JInternational instruments on h rights - such as the’
‘Universal Declaration.of Human R¥ghts, the two international Covenants on human
" rights adopted by the United: Natiors General Assembly, and the Convention on the
- . Elimination of all Forms of Racial Discrimination should also be studied and -
analysed, as these represent the views of the world community on “the subject.
Attention can be drawn also to violations,pf’hunmn‘rights-and possible remedies
discussed. ‘ : ‘
. 56. Programmes of international education at technical universities and polytech-
nical institutes likewise need to be further developed. An example of what
can be done és provided by one country where a project has been undertaken to intrg-
duce in three technical universities.a course on the adaptation of technology to
the needs and circumsténces of the Third World. Through this course students will:
be able to deepen their understanding of the developing. countries while at the same
time edvancing in profession&l knowledge and skilils.

-
.

+ 57. 1Institytions of higher learning commonly have faculties or research centres
'. which specialize in the study of different cultures. It is important that more
‘attention be paid to the way®in which other cultures are studied for they are some-
S-.times looked at, perhaps unconsciously,.from a patérnalistic point of view. It
" would be helpful if guidelines for such studies could be developed, perhaps with
the aid of Unesco. ‘ ' . ' '
58. The possibilMties dffered by faculties and schools of economics also should
receive closer att&ntion. Thesge' institutions have an important part to play
in furthering the aimsof the Recommendation. Their task ‘should be to educate
students-as to economic relatidnships in the world today and to develop understand-
ing of the need for sharing the world's resources and for solidarity between the
developed and the developing countries. '

‘
. .

50. Inétitution? of higher learning dre already international in their orientation
and have meny contacts abroad. _Nevertheless, the establishment of an associa-
tion of institutions of higher education working in the freld of international q;ucar'
‘tion, as well as the organization at the higher level of 'a world-wide programme such
‘as Unesco's Associated Schools Project, should be considered. Such an association
. could serve as a forum for the -exchange of experience and the development of co-
. operative ventures. It could also be useful in helping the existing Associated
Schools to evaluate the effectiveness of their projects.

S
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V. Out-of-school Educatlon for Xoung Pe;ple and Adults

60. The obJectlves of out- of-school educathn necessarlly differ from one country
to another according to specific needs and circumstances. In many developifig

countries the majority- of young people and adults have had llttle or no formal
éducation and 1ll1teracy is w1despnead " Priority is therefore given to the’basic
education needed ip order to raise stdndards ‘of living. In many industrially
* developed  epuntries, on the other hand, the goals pursued in out-of-school education
1nclude career 1mprovement &hrough the acqulsltlon of additional skjlls and know-
ledge, development of civic and political consclousness and cultural recreation. As
‘the concept oflife-long education finds wider appllcatlon in practice, the rdle of

. out-of-school education-will inevitably increase in importance. and with it the range
of opportunltles it offers for 1nternat10nal education.

61. For' adults as well as young people the point:of departure in out-of-school
. programmes of international education should be the local, regional and
national realities. An exsmination of these can lead.to the consideration of
relevant' aspects of international issues.’ Young people and adults should be
encouraged te- ‘take an.active part in choos1ng areas. of study, and pedantic ap- i
proaches and‘ianguage should be avoided. As far as posslble, international educa-.
‘tion shoulg be built into existing structures, drawing in people and .groups who
are already involved in nductlng out-ogwschool education programmes, such as non- .
governmental organlzatlo and labour unions. o
62. For young people 1n-depth" experiences should be developed through part1c1-
pation in voluntary service act1v1t1es, exchanges, community betterment
projects, festivals of thetarts, work camps, etc., which provide occasions for.
collaborating with pecple from other countries or other racial, social or cultural .
groups within the country. There is little risk of "alienation" among young people
who feel they are constructively involved in the ‘development of their own soc1ety.)
§3. In adult educatlon a promising field wh1ch has thus far been little explored.
is that of internstional education for"sen1or citizens" In many countr1es,
the age for retirement is.becoming more flex1ble, the number of retired persons is
1ncrea51ng and preparation for retirement is a growing Phenomenon. Many retired
persons would have both the time and the motivation to' participate in programmes of
international education and would welcome the opportunity to refresh the1r interests
and widen their hor1zons. s :
6li. Experience has. shown tﬁat Unesco Clubs and Associations can play an extremely
valuable' part in international education for young people and sdults dut of
school. It is to be hoped that they will be extended and strengthened in Member
States. Greater efforts should be made to orgenize them among older people such as
the "senior citizens" referred to in the preceding paragraph.
. f ' .
65. However well deaeloped and effective out- of-school programmes may be, most of
the information rece1ved by young pegple and adults about the contemporary
world comes through the mass media. - ., These have a cruclally important effect on
attitudes concerning the issues wh1ch form the subject-matter of international educa-
t£ion. From the p01nt of view Bf the aims of the Recommendation this 7influence is
often negative. Every effort should be made to strengthen- the rdle of mass media
in sction to attain the Recommendation's objectives. It has been suggested that
Unesco should prepare an international instrument concerning the contribution of the

. mass media to peace and international unaerstandlng. ] :

15 o
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66. As the Recommendation indicates (paragraph 38 (a)), education should include a

component deslgned to help the individual to select ‘and analyse the information
transmitted by the mass media. For example, students can be assigned to watch-and
afterwards discuss & television programme concerning some international matter or to
meke a comparative study of the treatment of & problem in different media. Such
learning experiences can help to develop the 1nd1v1dual 's ablllty to judge soundly
the information conveyed by the mass media.

{

VI. Equipment and Materials

67. 1If possible, & wide variety of materlals should be used in international educa-
tion. They shouldlxeup-to-date, of a nature to command the attention of

students and written or presented in jargon-free language. For out—of—school educa-~

‘tion there is a need for more short fllms, documentaries, telev151on programmes, etc.

68. In each Member State an analysls should be made of textbooks and teachlng
) materials from the point of view of the1r contribution to the alms of the
Recommendation. o . .

. 1
b .

"

‘69. ‘There is need to develop strategles which w1ll ensure that the best use is madev
of materlals. These might include: ‘ . \ .

R X '

the productlon of basic scholarly materlals - a task to whlch 1nst1tutxons of

higher learning should contribute; i.

development of teams of wrlters, audlo—v1sual speclallsts, etc., to adapt
these materlals,

training of teachers in the use of various kinds of materials;
establlshment of resource centres, perhaps in teacher—tralnlng 1nst1tut10ns,
to assist schools; gg :

provision of adv1sory serVLces by~ experts on the usefsnd evaluatlon of.
materlals. .

3
¥

TO. In many countries the textbook is the main and sometlmes the ohly teaching aid.
. " The co-operatlon of authors, publishers, teachers and curriculum developers
should be sought in 1mprov1ng textbooks from the point of view of their furtherance
of the Recommendation's.aims. As revising or repl&clng textbooks is slow and costly,
however, efforts should also be made to preparé up—to—date, inexpensive supplementary
meterials for international education. Teachers themselves should be prepared to
devise their own equlpment and materlals, taking 1nto account the aspirations-of
students.
T1l. Uhesco might assist by producing prototype materials,. facllltatlng the inter-~
-, national exchange of textbook$ and other teaching materials and providing
consultatlve gervices ‘ta Member States in such areas as textbook writing and produc- '
—t&en—aﬁd-tralnlng in the wuse of audlo—v1sual materials. It wouyd also be useful if
Unesco could aid in developlng crlterla for the analysis and ‘evaluation dT teachlng
materials.

T
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' be taken into actount when educatioﬁe}’legislation and programmgs; are being r

. T3, Néﬁional CoﬁmisSiéﬁs_for Unesco sﬂoﬁi ¥stimulate action ﬁarfépp getion of the:
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.7 70 . w VII: Further Suggestions on National Actien and L
7 : : SR , Internationsal Co-operation ; S LN
. ) 0] -~ ’ o X

. ’ . :l \ ., : t e , - . . p L ‘ . "', , k) ' 4‘:
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. winistries, government departments and agencies and .non-governmentlal organizations.
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' tributed together with a.docupelt
.l &‘ti@é‘f’

QTQ:theseJehds?Natiohal Cormissions mightlcod§idér_establishingitqs&ifQ;bé?‘brihgiﬁg

; ,"t¢_Atﬁer:dffiqials,Zeducators,'édministrato ,Kleadefs of public;opiﬁion,~etc;,,tq
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d take the lead in.action.
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T WﬂgiRghpmmpndationﬁshdplﬁ.€%+pranslatéavinto the national language(s) in edch

flely disséminatéd. If possible it should be’ dis-
ih_t_e;_'prétini it and presenting practical sugges— -
' : _:-‘§\~\' N ' 2a
PR TR .!_\1“_\ IR AT * :i‘,j‘, P .l ) ' . B o
d@l;groupsﬂshould&ﬁgv¢.E&iggiﬁi#g voice in policy—making and should be.given
ik orgadtalriﬁf@iatives. 'Qpe e€fforts of these groups might

.

gﬁ‘1ts;;g@le?epp?t}9?:“ﬂl‘
zgﬁ?} 8
dfibient ‘résoirees’ For1otal it :
‘_1nated.at&the;QQtiﬁpaI»leﬁ?IEbyHUnesdb National Commissions in order to
strengthen’ the impa¢%:pfjthéipﬁwork on educational policies and reforms, especially
as regardéfbﬁrrichligq gvelopment , teacher training and educational research. :
76 Member States aﬁdﬂﬂngspo=Ngtiona%‘Commissions should seek the collaboration of
non-gngrnmentalmbquﬁﬁzatibns in action to disseminate and implement the-
Recommendatioh., 3 Y, . - ' ‘

e
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T7. Research to evaluate the effectiveness of international education should be
' intensified. It is particularly important to_develop evaluative instruments
for direct use by teachers. Unesco should promot_kparallel comparative research on
international educatidn in different “countries. rogrammes, materials and methods
of international education should be modified in the light of research findings.

T8. It has been suggested that the aim of international education at all stages .

- $should be to develop what might be called "global literacy" - that is, a basic

understanding of the contemporary world), its problems and its evolving systems of’
international relationships. There is need to explore further the concept of
"global literacy" and to establish guidelines concerning it for currfcdlum designers
and teachers. . < . C T

79. In each Member State existing meterials, programmes and educational resources
zﬂﬁtapable of furthering the objectives of the Recommendation should be identified;
areas in which such materials, programmes and resources  are deficient should be =
surveyed and appropriate actiun teken to provide them. - - " ) .
, , . _ - - .

80. Fellowships should be made available to ensble students and teachers to study

" the goals.and practical application .of the Recommendation in their own and
other codntries. : o >

81. . Ekchanges of teachers and students bétween Member States, as well as éxchanges
of information and educational materials, should be encouraged and facilitated.
a ’ _ ' ) 9 .

o S

)



e ) _ 1’7 _ ! >
Natlonal seminars and workshops should be organlzed to promote the application
of the Recommendatlon and to consider practical ways of 1mplement1ng it.

a

+

. L]
. Those respon51ble for the mass medla should be encouraged to promote through
them the aims of the Recommendatlon.

¢ R ~
\ et

w*It is recommended fnfther that Unesco- should: : L

ion to 1mplement the Recommendation submltted to the General Conference a

0 1neteenth session. It is hoped that the General Conference of Unesco»\ .
: _ ';c1de to invite Member States to transmit additional reports perlodlcally\
‘if r study by the Speclal-Commlttee of the Executive Board. For such reports
"}gat’would be helpful to seek information .on ‘a variety of gquestions relating to
the dissemination and discussion of the Recommendation (e.g., whether it has
been translated into a national language, whether it has been publlshed in
educatlonal Journals, etc.);

~

IZe 1nternatlonal 1nterdlsc1p11nary semlnars and working groups of educa-

ipolitical scientists, etc., to prepare practlcal guidelines for implemen-
#%g° of the Recommendation. One task of such groups should be to examine the
baé_‘ idéology of the Recommendation and tramsmute it into pedagogical material;

nts qualified to
ies to implement the

.draw up for use’ by Member States & list of expert consﬁi@
adwise on the plannlng, execution and evaluatlon of ac@l}
Recommendatlon, ’ . , : ﬂv;ﬁ

. 2 {
For - - .8 -

#*

send upon request of Mermber States moblle teams of experts to assist in actlon

"to 1mplement the' Recommendation and in the evaluation of such ‘a.ctlon. The )
results of(assessments should be discussed with the national. authorities with
a view to strengthenlng the effectiveness -of action. Accounts of, suacessful
act1v1t1es should be made avallable by Unesco to other Member States,

S . . ,

T rencaurage the collaboratlon of other 1nternatlonal and’ regional organizations,
including the organlzatlons of the United Nations system and especlally the
United Natiops Unlver31ty, in joint programmes to further the aims of the .
Recommendation. Unesco should make use of <its machinery for relations with v
international non-governmental organizations to promote action by them and
their national branches for the study and implementation of the Recommendation;
assist in the organization of regional and international seminars and workshops

R '¢G for educators.and mass media specialists .on 1mplementatlon of theRecommendatlon,

Y , '

v prepare and publish a multlllngual b1b110graphy of materlals relating to th&

four main concerns of the Recommendation - international understanding, inter-

natlonal co-operatron, peace and human rlghts, P

- meke-ugse of its existing perlodlcals and publlcatlons to further the 1mp1emen-
tatlon of the RecOmmendatlon. Lo . *
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Recommendatlon

B concermng educatlon for 1nternatlonal understandmg,

co- operation and Reace and
S educatlon relating to human rights:
5 . and fundamental reedoms |

L adopted by the General Cohference at its e1ghteenth sessmn
s s Paris, 19 Novembe 1974
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" Recommendation ¢ concemmg Educatlon for Intematlonal Underst;andmg,
Co-operation and Peace and Education relating - c .
to Human nghts and Fundamental Freedoms ‘ - Y

The General Conference of thc United Natxons Educatlona(, Scientific and Cultural Orgamzatxon,
_ - meeting in Paris from 17 October to 23 November 1974, at its eighteenth session,
- Mxndful of the responsibility 1ncumbent on States to achieve through education the aim$ Set forth
in the Charter of the United Natxons, the' Consututlon of Unesco, the Unlversal Declaration )
" of Human' Rights and the Geneéva Conventions for the Protection of Victims of War of e
. - 12 August 1949; in ‘order to promote international understandlng, co-operation and peace
: and respect for human rights Znd fundamental freedorss,
Reaﬁ‘irmmg the responsrblljty which is incumbent on Unesco to encourage and support in Member
, - States.any activity desngned to efisure the education of all for the advancement of Justrce,,
' freedom\ ‘human rights and peace, .
Nonng nevertheless that the activity of Unesco and of its Member tates sometimes has an unpact
< only on a small minority of the steadily growing numbers of schoolchildren, students, young
S o - people and adults continuing their education, and educators, and that the curricula and methods
. T " of international educatlon are not always attuned to the needs and aspnratlons of the partici-
e ' pating young people and adults : . , ,
Co : Noting moreover that in a number of cases there is stxll a wrde dlsparlty between proclalme% ideals, o ,
» - declared intendions and the actual situation, i . . '
Having decided, at its seventeenth session, that- thlS education should be the subject of a rccommen- ' -
" _dation to Member States, M ' h
Adopts thlS nlneteenth day of November 1974 the present recommendatron

e
)

The General Conference recommends that Member States should apply the followmg provnsnons by
-, taking whatever legislative or other steps may be requrred in conformity with the constltutlonal
practice of each State to give eﬂ'ect within thelr respectlve territories to the principles set forth
. in this recommendation. . . )
The General Conference recommends that Member States bnng thls recommendation to the attention -
..of the authorities, departments or bodies responsrble for school edut:atxon higher education .
and out-of-school edycation, - of the varjous organrzatrons carrying out educatxonal work »
among young people and adults such as student and youth movements, assoonatxons of puplls
_ parents, teachers’ unions and other interested- parties. : o
- The General Conference recommends that MemberMtates submit to it, by datcs and in the form
to be decided upon by the' Co‘nterence, reports concermng the actxon taken by them in pur-
- . suanceofthtsrecbmmenda on. - AR T

- . . . . i . 1
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I. Significance of terms Y. S, . , g .
1. For the purposes of this recommendatlon :
(a) The word ‘education’ implies the entire process of socnal life by means of which individuals
and social groups-learn to ‘develop’ conscnously within, and for the benefit of, the national

L ~ and international communitles, the whole of their personal capacities, attitudes, aptitudes and
T knowledge. This process is not limited. to any specific activities. ! -
4 (b) The terms ‘international understandlng ‘co=operation’ and ‘peace’ are to be consldered as

an indivisible whole based en the principle of friendly relations between peoples and States

having different social and political systems and on the respect for human rights and fun-

_ . damental freedoms. In the text of this recommendation, the different connotations of these
N . terms are sometimes gathered together in a concise expression, ‘international education’.
" (¢) ‘Human rlghts and ‘fundamental'freedoms are those defined in the United Nations Charter7
-~ the Unlversal Declaration of Human Rights and the International Covenants on Economlc
Socnal and, Cultural nghts and on Civil and Political nghts

: II. S‘cope ' ) g

.a

2 This recommendation applies to all stages and'forms of education. -
Il Guiding principles .

Nations, thg Constitution of Unesco-and the Universal Declaration of Human Rights, par-
ticularly Article 26, paragraph 2, of the last-named, which states: ‘Education shall be directed

rights and fundamental freedoms It shall promote understandlng. tolerance and fnendshlp

among all nations, racial or rehglous groups, and shall further the.activities of the United
Nations for the maintenance of peace.’ .

4. In order to enable. every person to contnbute actively to the fulfilment of the aims referred to

- in"paragraph 3, and promote international solidarity and co-operation, which are necessary

in solving the wgrld problems affecting the individuals’ and communities’ life and exercise of
fundamental rights and freedoms, the following objectwes should be regarded as major L

. guiding principlés of educational policy:
. (a) an lnternatwnal dimension and a global perspective in educatlon at all levels and in all its
* forms; : ..

(b) understanding and respect for all peoples their cultures c1v111zat10ns valhes and ways of life,

including domestic ethnic cultures and cultures of other nations; :

. _ {c) awareness of the increasing global interdependence between peoples and nat:ons

"7 '(d)-abilities to communicate with others;

#€) awareness not only of the rights but also of the duties lncumbent upon |nd|v1duals social
groups and nations towards each other; ; .

) undersfandlng of ‘the necessity for lnternaUOnal solidarity and co-operatlon

(g) readiness on the part of the |nd|v1dual to parUClpate m.solvmg the problems of his community,
this country and the world at large ' =

5 Comblnlng learning, tralnlng. 1nformat10n and action, lnternaUOnal educann should further
the apprapriate intellectual and emotional development of the |nd|v1dual It should develop a
sense of social responsibility and of solidarity with less privileged groups apd should lead to
observance of the principles of equality in everyday conduct. It should also help to develop
- qualities, aptitudes and abilities which enable the individual to acquire a critical understanding
of problems at thé national and the mternatlonal level; to understand and explain facts,
opinions and. |deas to work in g group; 'to accept and participate in free dxscussnons to observe
the elementary rules of procedure appllcable to any discussion; and to base value-Judgements

-
e

“and decisions on a rational analysis of relevant facts and factors.
6. Education should stress the inadmissibility of recourse to war for purposes of expansion,
. . ld ) . - . -
. . . . &
Q . . ’ S ] -

-

3. Education should be infused ‘with the aims and purposes set forth in the Chartef of the ‘United

to the full development of the human personality and to the strengthenlng of respect for human ~



ERI

Aruitoxt provided by Eic:

» ‘ N .

aggressmn and dom1natlon or to the use of force and v10lence for purposes ‘of repression;.’ ... -
and should bring every person to understand and assume his or her responslbllmes for the -
. ma1ntenance of peace. It should contributé to international understandmg and strengthening

of world peace and to the activities in_the struggle against colonialism and neo-colonialism

in all their forms and rpamfestatlons, and against all forms and varieties of raclahsm, fasCism,

. and; -apartheid. as well as other ideologies which breed national and rac1al hatred and which ‘
. " are “Contrary to the purposes of, thlS recommendatlon » o . ¢
IV. Natlonal pollcy, planmng and admrmstratlon . .

7 Each Member ' State should formulate and apply natlonal pol1c1es a1med at increasing the
" efficacy of education in:all jts forms dnd strengthening its ‘contribution to international under-
standing and co-operation, to the maintenance and _development of a Just peace, to the estab- - -
lishment of social “justice, to respect for and apphcatlon of humarr rights and fundamental .

- fregdoms, and to the eradication of the pre_|ud1ces, mlscgnceptlons, mequalmes and all forms

of injustice which hinder the achievement of these aims.

8. Member States sho in collaboration with the National Commissions take steps to\ensure
co-operation between ministries and departments and co-ordination of gheir efforts to plan -
and carry out concerted programmes of action in international educatlon‘

* 9. Member. States should provide, copsistent with their const+tutlonal prov1slons, the financial, \

admlmstranve ‘material and moral .support necessary to implement this recommendation.

¥

V. Pamcular aspects of leammg, traimng and action ' f__.\ |
Va

Ethtcal and civic aspects S AT T .

10. Member States should take appropnate steps to strengthen’ and develop 1n the processes of
learning and training, attitudes and behaviour based “on recognmon of the equallty and

- necessary interdependence of nations and peoples. . - :

ll Member States should take steps to ensure that the prlnclples of the Umversal Declaratlon of

Human Rights and of the Internatlonal Conventlon on the Elimination of All Forms of Racial

- Discrimination becqome an integral part of the developing personality of each child, adolescent
young person or adult by applyifg these principles in the daily conduct of education at each -
lawel and in alldts forms, this enabling each individual to contribute personally to the regen-
eration an?\extenslon of education in the direction indicated.

12 Member States should urge educators, in collaboration with pupils; parents, the orgamzatlons
concerned and the community, to use methods which appeal. to the creative imagination of <
children and adolescents and to their social activities and thereby to prepare them to exercise .
their rights and freedoms while recogmzmg and respecting the rights of othefs and to perform
their social duties. , Lo ,

13. Member States should promote at every stage of educatlon, an actlve civic training which

. will enable every. person to gaif a knowledge of the method of operation an\d the work of
public institutions, whether local, national or international, to become acqualnted with the
_ procedures for solving fundamental .problems; . and to participate in the cultur¥l life of the_
community and in public affairs. Wherever posslble this -partic ,patlon should increasingly -
- link education and action to solve problems at the local, national and. 1nternatlonal levels.

14:. Educatlon shonld 1nclude critical analysis of the historical and contemporary - factors of an.
economic and’ polmcal nature underlying the contrddictions and tensions between countries,
together with study of ways of overcoming these contrad1ctlons, which dre the Teal impediments - - .
to understandmg, true international co-operatron and the development of world peace. )

15. Education should ‘emphasize. the true interests of peoples angd their. 1ncompatxb111ty with the

: mterests of mOﬂOpOllSth groups holding economic and polltlcal power, which practise explol-
tation and foment war. "~ . .

" . 16. Student participation in the orgamzatlon‘bf studies and of the éducational establlshment they
> are attending should itself be considered a factor in civic education and an important element

¢

m mtematlonal educatlon ) N

TN v : 't



Cultural!zspects o ST o o ;
‘ 7. Member States should promote at various stages and in various types of educ study of
' different cultures, their reciprocal. influences, their perspectives and ways of llﬁ order to
encourage mutdal -appreciation’ of the dlf’ferences betwsen them. Such study should, among
e ' other thlngs give due importance to the teaching of, foreign languages, civilizations and
' ‘) .cultural her|tage as a means of promotlng mternatlonal and inter- cultural understandmg

Study of the major problems* of mankmd i ’

, 18, Educatron should be dlrected both towards the erad|cat|on of conditions which perpetuate and
: ' aggravate major . problems aﬂ’ectmg human survival and well- -being—inequality, injustice,
international relations based ‘'oh the use of force—and towards measures of international
cqroperation likely to help solve them. Education which in th|s respect must necessarily be
of an interdisciplinary nature should relate to such problems as:
(a) equality. o§nghts of peoples; and the right of peoples to self-determlnatlon
(b) the mamtenance of peace; dlﬂ'erent types of war and their,causes and effects; d|sarmament
o - the madmlsslblllty of using sci and technology for warlike purposes and_their use for the
v ‘ purposes of peace and progreeg the nature and effect of economic, cultural and political
' relations - between countries and the importance of mternatlonal law for these relat|ons
o particularly for the mamtenance of peace‘ ' :
. o :(¢). action to ensure the exercise and. observarlc;;,of human rights, including’ those of refugees
o racialism and its eradication; the ﬂgﬁg nst dls;:rlmmatlon in its various forms;
(d) economic growth and soc1al¢develoj'31_ nt and tﬁ;‘:lr relation to social Justice; colonialism and
o ‘=decolomzat|on ways and means of, assrs_tmg deVe‘loplng countrxes ‘the struggle against illiteracy;
:  the campaign against dweasez#c)l fathing; the ﬁgﬁ’t for a better. quality of life and the hlghest
attainablestandard of health; populat|on growth-and related questions; .
o (e) the use, _management and consérvation of natural. resources, pollut|on of e environment;
(f) preservation of the cultural heritage of mankind;
(g) the role and methods of action of the United Natlons system in eﬂ'orts to solve. such problems
d poss|b|l|t|es for strengthemng and furthering its-action.
19. Stéps should be taken to develop the study of those sciences and disciplines which are dxrectly
related to the exercise of the .increasingly varied duties and responsibilities involved in inter-
. national relations.

’

.

OIher aspects 7 ' ! B
| : _ . .

20 Mbmber States should encourage educational authorities and educators to give education

planned in accordance with this recommendation an interdisciplinary, problem-oriented

content adapted to the complexity of the issues mvolved in the application of human rights
and in international co-operation, and in itself |llustrat1no the ideas of rec1procal influence,
mutual support and solidarity. Such programmes should be based on ‘adequate research,
experimentation and the identification of specific educational objegtives.
* 21. Member States should endeavour to ensure that |nternat|onal edu?ulonal act|v1ty is granted
special attention and resources when it is carried out in “situations involving particularly

.. delicate or exploslve soc1al problems in relations, for _example, where there are obwous .

mequalmes in opportunmes for access to educatlon

EEEN - ~

VI. Action in varions sectors of edueation

22. Increased efforts' should  be made to develop and infuse an mternatlonal and mter-cultural
= dimension at all. stages and inall forms of education.
" 23. Member States should take advantage of the experience of the- Associated Schools which carry,

‘out, with Unesco’s help; programmes of interaational -education. Those concerged wrth ‘

Ce e Assocrated Schools in Member States should strengthen and renew their eﬂ'orts to extend

Aruitoxt provided by Eic: -



the programme td other educational xnstxtutxons and work towards the general applrcatron

of its results. In other Member States, sxmrla: action should be undertaken as soon as possrble,

"', " The experience of ather educational institutions which have carrrcd out successful programmes
' ~ of 1ntematronal educatron should also be studied and dxssemmated

24 As pre-school educatlon develops, Member States, should encourage in it activities which cor-

rLspond to the purposes of the recommendation because fundamental attitudes, such as, for

example, attitudes on race, are often formed in the pre: -school years. In this respect, the attitude

. . of parents should be deemed to be an essential factor for the education of children, and the’

N

of parents for their role in pre-school education. (The first school should be detigned and
. orgamzcd as a social envn‘onment havmg its own character and value, in which various sity-’
" ations, including games, will enable children fo beq:ome aware of their rights, to assert them-
selves freely while a&:eptxng their responsibilities, and to improve and extend through direct
experience their sense of belonging to larger and larger communities—the famxly, the school,
then the local, hational anid world communities. ) .
. - 25, Member States should urge the’ authorities concerned, as well as teachers and students; to
. o rc-examxne, perxodrcally how post-secondary ang university education should be improved
’ so that it may contribute more fully to the attainment of the objectives of this recommendation.
24. ngher education should comprise ciyic training and learning activities for all students that

e - +them with possxbrlmes for direct and continuous action aimed at the solution of those problems,’
' and improve their.sense of international co-operation. .
27. As post-secondary educational establishments, particularly universities, serve growing numbers
of people, they should carry out programmes of international éducation as part of their-
. broadened function in. lrfelong education and should in all teaching adopt a glob4l approach.
. _ stng all means of communication available to them, they should provide opPortunities,
facxlm(ts for learning'and activities adapted to people’s real interests, problems and aspxratxons
8.°In order to develop the study and practice of international co-operation, post-secondary edu-
~  cational establishments should systematically take advantage of the forms of international
action inherent in their role such as visits from foreign professors and students and professional
co-operation between professors and research teams in different countfies. In partlcular,
studies and experimental-work should be carried out on the linguistic, social, emotional and
“Cultural obstacles, tensxons, attxtudes and actions which affect both foreign students and host
_establishments. - - : - *

. _29 Every stage of - specxahzed vocational training should include traJnxng to enable students to

o und;rsta d their role and the role of their .professions in developing their. society, furthering

R ‘international co-operation, marntaJnxng and developmg peace, and to assume their role actively
‘as early as possible. ’

30. Whatever the aims and forms of out-of-school educatxon, including adult education, . they
should be based on the following considerations:

. . (a) as far as possible a global approach should .be applred in all out-of-school education pro-
gramm@s, which should comprise the approprrate moral civic, cultural, scientific and technical
elements of international education; = - L4

. (b) all the pames concerned should comblne eﬁ'orts to adaand use the mass media of communi-

. . * cation,’ self-cducatlon, and inter-active learning, and such institutions as museums and public

: lxbrarles to convey relevant knowledge to the individual, to foster in him or her favourable
attitudes and a willingness to take posmve action, and to spread knowledge and understanding
of the educatxonal _campaigns and programmes planned in accordance with the o'bjcctrves of

’ this recommendatlon, ’ ‘. .

{c) the pames concerned whether publrc. or private, should ‘endeavour to take advantage of
.. favourable sntuatlons and opportunities, such as the social and cultural activities of youth
“centres and clnbs, cultural ¢entres, community centres or trade umons, youth gatherings and

_ festlvals, spomng events, contacts with forexgn visitors, students or immigrants and exchanges
. of persons in general. - - :
31, Steps should_be taken to assist the establlshment and development of such organizations as
o : ” . : .
ERIC SR S ) 24~

-will sharpen therr knowledge of the major problems which they should help to solve,, provxde !

adu educatxon referred to in paragraph 30 should pay special attention to the preparation -
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. 37. Member States should organize or assist bilateral exchangés of teachers at all levels of education. .

‘

N
L

- -studént and teacher aSsociations for the

Unesco Clubs, which -shduld
~ co-ordinated programmes of i

., 32. Mempber States should endeavo

~ education, activities directed towards the objectives of this tecommeridation be co-ordinated *
and.form a coherent whole within the curricula for the different levels and types of education,
learning and training. The principles of co-operation and association which are inherent in

N

VII. Teacher Preparation

" . 2
United Nations, international relation clubs ahd°
be associated with the preparation and implementation of
nternational education. . ’ .
ur to ensure that, at each stage of ‘school ‘and outy-of-school

this recommendation should be applied in all educational activitjes.

s 8

. LS
«

~

33. Member States should constantly improve the ways 'and. means of preparing and c_erti‘ying .
teachers and other educational personnel for theit role in pursuing the objectives® of this °

) recommendation and should,

to this end:

(@) provide teachers with motivations for - their subSequent work: commitment to the" ethics of

human rights and to the aim o
a grasp of the fundamental un

f changing society, so that human rights are applied in practice;
ity of mankind; ability to instil appreciation of the riches which

the diversigy of cultures can bestow on every. individual, group or nation;> .

(b) provide basic interdisciplinary
- co-operation, thraugh, among

knowledge of world problems and the problems of internationa
other means, work to solve these problems; * : :

. (¢) prepare teachers the¢mselves to take ‘an active part in devising programmes of international

_pupils and Working in close. collaboration with them; . .
(d) comprise experiments in the use of active methods of education and training in at least elemen-

tary. »téchniques of eval}xation, partig:ula_rly those applicable to_the social behaviour and B
. attitudes of children, adolescents and adults; : ‘ : ‘

“(e) develop aptitudes and skills such as a desire and ability to.make educational innoyationg and

to continue his or her traini

ng; eé&periencc in teamwork and in interdi-sciplinary' studies; '

‘knowledge of group "dynamics; and the ability to create favourable -opportunities and thke ,

advantage of them;

N ' 4

(f) include the study of experiments in international education, espécially innovative experiments
carried out in other countries, and provide those concerned, to the fullest possible extent,

with opportunities for making
34. Member States should provide

diréct contact with foreign teachers, o,
those concerned with direction, supervision or guidancc—fg;

instance, i.nspectors., educational advisers, p'rincl:pals of teacher-training colleges and organizers '
of educational activities for young people and adults—with training, informatidn and advice
enabling them to help teachers work towards the objectives of this recommendation, taking

into .account the aspirations o
" educational methods that are
these purposes, seminars or

f young people with regatd to international problems and new A
likely to improve prospects for fulﬁlling_these~aspira_tions. For
refresher courses relating to international and inter-cultural

, -education. ghould be organized to bring-together autherities and teahers; other seminars or
/ courses might permit supervisory pers'gnnel and teachers to meet with other groups concerned

spg:h as parents, students, and
" found change in the role of

teachers’ associations. Since there must be a. gradual _but'pro-
education, the results of experiments for the’ remodelling of

structures and hierarchical relations in educational establishments should be reflected in °
training, information,and advice, R o
* . 35. Member States should ‘endeavour to ensure that any progiamme of further 'tr‘ainir;g for teachers

in service or for personnel responsible for direction includes components of international

education and epportunities to compare the results of their experiences in international
P futies P . . H

education. C
36." Mémber States should encourag

e and facilitate cducation_al study and refresher courses abroad,

particularly by awarding fellowships, and should €ncourage recognition of such courses as

" part of thg regular process of
" of teachers. - -

°
~—
.

.

initial training, appointment, rt;fresher/training and promotion

> .
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L4 VI Educational equipm‘ent.and materials

"and exchange of equ1pmentnnd materials for lnter‘natlonal educatlon glvmg special consider--

38. Member States should increase their efforts to facrlltatq the renewal, productlon, d1ssemm'atlon g

. ation to the fact that in many countrles pupils and studen,ts receiveymost *of - their knowledge - -

" - about lnternatlonal affairs throyg the mass media outsrde the school. To meet the needs
’ \.  expressed .by those concerned i fnational education, efforts should be concentrated on
~  ‘overcpming the- lack of N and on improving .their quality. Action should be on .

" .4 .: 7 the following lines: ' ey
o (a) mppropriate ‘and constructive use should be made of the entire range of equlpment and aids
L " available, from textbooks to television, and of the new educational technology; - ,
- .. (b) there should 'be a component of special mass media education in teachmg to help the puplls .
_ to. select and analyse the infdbrmation conveyed by mass media; '
(c) a global appmach, comprlsmg the introduction of internatjonal components serving as-a

. framework fo,r _presenting local and. national aspects of different sub_,ects and illpstrating the

s¢ientific and cultural history of .mankind, should be.em loyed in- textbooks and all other
glds to learning, wrth due regard to the value of the v1sual Its and music as, factors conduclve
o understandmg between different cultures; ' v :

£

Ve (d) written #nd audio-visual materjals of an 1nterdlsc1plmary nature lllustratmg the ma_|or prdblems _
confronting mankind and showmgt.m each case the need for international co-Operatlon and .

its* practical form should be prepared.in the. language or languages of instruction of the

» - Specialized Agencies; . -
2% (¢) dbcuments and other materlals lllus‘tratmg the culture and the way of l;fe of each country, the
chief problems with which it is faced, and its’ participation in act1v1t1es of world wide concern

..~ - should be prepared and communlcated to other countries. 0 . ¥
39 Member States should. promote approprlate measures to ensure that educatlonal aids, especxally '

. textbooks, are frée from elements llable to give rise to mlsunderstandlng, mistrust, ramal?-'
* rehctions, contempt or hatred with regard to other groups or peoples. Mat’erlals should provide
a broad background of knowledge which will help learners to evaluate information and -
ideas disseminated through the mass media that seem to run counter to the aims of this
: recommendatlon
<L 40 Accordmg to its needs and poss1b1ht1es each Member Staté should establish or help to establish
one or more documentation centres offering written and audio-visual material devised according
~ 'to the objectives of thlS :ecommendatlon and adapted to the different forms and stages of
education. Thése centres should be des1gned to foster the reform of international education,
- especially by developlng and disseminating innovative ideas and materials, and should also
organlze facilitate exchanges of information with other countries.

IX. Research and experimentation ' R "

- . . -

N . » . . . . __r

41 Member States ‘should stlmulate and support research onvthe foundatlons guldmg prmclples
. + « ~means:of implementation and effects of lnternatlonal education and orfinnovations_ and exper-«

- f , imental activities in this field, such as those taking place in the Assoclated Schools. This ’
* * action calls for collaboration by universities, research bodies and centres, teacher-training
; ll'l.StltUthl‘lS adult education training centres and- approprlate non-governmental Srganizations.
AU 42 Member States should take appropriate steps to ensur¢that teachers and the various authorities
' conceened build international education on a sound psychological and socrologlcal basis by
| o applying the results of research carried out in each country on the formation and development
of favourable or upfavourable attitudes arid behaviour, on attitude change, on n‘ractlon
of personallty development and education and on the pos1t1ve or negative effects'of educational
actmty ‘A substantial part of this research should bé devoted to the aspirations of young people
concerning international problems and relatlons

PAruntext provided oy eric [

r N country witlf the aid of lnformatlon supplled by the Unlted Natlons Unesco and Rther .
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43 Member States ‘should consxder mtemanonal co-operation a responsibility in developmg inter-
R nanonal educanon In the 1mplementanon of this recommendation they should refrain from
) - ;intervening in matters which are essentially within the domestic jurisdiction of any State in
" faccordance with the United Nations Charter. By their own actions, they should demonstrate
' ., ” that 1mplementu;g s recommendation is itself an exercise in- international understandmg~
v and co-operation. ey should, for example, organize, or help the appropriate authorities and
' non-governmental organizations to organize, an increasing number of international meetings
and study sessions on international education; strengthen their programmes for*the reception
of foreign students, rescagch workers, teachers and educators bclqngmg to workers’ associations *
and adult education associatipns; promote reciprocal v1sx;§F by schoolchildren, and student
- and.teacher éxchanges; extend and intensify exchanges of- information on culturés and ways
of life; arrange for the translation or adaptation and dlssemmatlon of 1nformat10n and
. ( suggestlons commg fr9m other countries. - W :

Lo 44. Member States should encourage the co-operation bctwcen thelr Associated Schools and those
S ' of other countries with. the help of Unesco in order to promote mutual benefits by expanding

s ~their experiences in a wider international perspectlve . .
) 45. ‘Member States should encourage wider exchanges of textbooks, ially history and geography
%+ textbooks, and should, where appropriate, take measures, by gp:c‘:luding, if possible, bilateral
and multilateral agreements, for the reciprocal study and revision of textbooks and other
‘educational materials in order to ensure that they are accurate, balanced; up to date and
© . unprejudiced and will enhance mutual knowledge and urgderstandm setween different
peoples . T .
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. -¢ Y
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IR Ry > - .
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3 ot
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Director, Edge Hill C&Ilege o o Unldo

-of Higher Education - ,
: . ’ . ‘ R ¢

Mr. S.N. MEHROTRA' Indie/Inde -

Director of Education, ' : ) . .
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- Federal Ministry of Education . . . e
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" Ministerio de Educacidn - ‘ 7
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Institute of Polemology, K - )

. State University of Groningen;

% Member of the Netherlands National.
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\ -e .
Ms. Esther de ZAVALETA ~ . v " ' Argentina/Argentine
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>
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‘for Higher Education, ' Socialistas Soviéticas ™ R
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Secondaqy Education ’ L '

‘-
1 .
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Mme J. CHATEL - " France/Francia
Secrétaire generale ad001nte, P : ‘ R
Commission de la Republlque frangaise pour N
1'éducation, la science et la culture (Unesco)

. " 4
? N

Mr. D.V. ERMOLENKO ' : Unlon of Soviet Soeialist Republlcs/

Proféssor, ) ) ' . - Union des républiques socialistes
Moscow Institute of : ‘sovidtiques/Unibn de Repfiblicas
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| Mrs. Hilkke PIETILA - ' Finlend/Finlande/Finlandia
Secretary-General, . '

L
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"Vice-Chairman, Finnish National .
Commission for Unegco '

' Mrs; Judith TORNEY ' . United States of America/Etats-Unis

Professor of Psychology, ' d'Amérique/Estados Unidos de América
‘University of Illinois at . : T
.Chlcago Circle : ' .

UNESCO FELLOWSHIP HOLDERS/BOURSIERS ,UNESCO/BECARIOS DE LA UNESCO
Mr. Donald MacINTOSH e " United States of America/Etats-Unis
Director, Diablo Valley Edncatlon PrOJect, d'Amérique/Estados Unidos de América
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